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¥ INTRODUCTION

A number of years ago the Viking Council made a substantial commitment to investigating and
‘implementing 2 program specifically designed to cmphastze ethical leadership, cooperative
problem-solving, decision-maling and fair treatment of others. The purpose of this effort was to
promote the “Mission of Scouting” in a manner that Scouts could experience in both the
cognitive and physical domains. The program was evenlually launched imder the DHLTA
(Developing Ethical Leadership Throngh Action) hame and successfully inteprated into the Many
Point program. Later, the National Boy Scouts of America adopted the program under the name
“Hthics in Action” which incorporated many of the original DELTA. concepts. Eventually Many
Point adopied the “Ethics in Action” name and dropped the DELTA acronym.

Currently, the Ethics in Action program at Many Point has a three-pronged approach. The first
emphasis is on getling troop members to work toggther more effectively. This is done by
presenting challenging physical and/or mental tasks to the froop to cope with. Typically these
tasks come in the foun of a challenging game or in 2 story Tormat designed to promote problem
solving. Scouts engage in the challenges put before them quite readily and usually find a
reasonable solution. The heart of the activity, however, is not in the actual playing of the game,
but in what can be learned from playing the game. When the game is over, a reflection on the
experience is Jead by a camp staff member or troop leader to analyze what happened during the
activity, The reflection is designed to isolate various concepts such as planning, probiem
solving, leadership, decision~-maling, and fair treatment of others.

The second focns of the program emphasizes concepts that can be leamed by engaging in
traditional camp activities. Climbing, swimming, canoeing, sailing, cooking and virtually any
activity that involves a troop, petrol or group of Scouts has a bigger purpose and lesson(s) to be
learned. Short reflections designed to bring these concepts to the attention of Scouls have been
designed to assist adult leaders in leading reflections.

The third emphasis of the program is to provide traimng for adult leaders that focuses on
nnderstanding children better, leatning activities that can be used to promote ethical problem-
solving, and learning how to lead reflections. The purpose of this ranual 1s to assist adult
leaders in their attempts to implement Ethics 1o Action at Magy Point. Furthermore, our bope is
{o provide adult leaders with cnough information so that they can return to their homes after
camp is over znd use what they learned in & meavingful effective manner with their troop
throughout the year.
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1. BASIC CONCEPTS

A. Scouts need to be associated wfch 1dult leaders who are aware of develepmenial
differences:

. Age, ]Jhysmal size and developmental stage often do not coincide. If we fail to realize
this we are likely to expect too much of older or bigger Scouts and too little of the
younger or smaller Scouts. To combal this tendency we can do several things:

d.

b,

Get to know Scouts as individuals and learn their strengths and weaknesses throtugh
experiences with thern, =

Watch Scouts as they engage in various activities to learn about their capabilities as
lsaders, problem-salvers, and decision-malkers.

Put Scouts in situations where thetr skills in dealing with groups can be tested and

practiced.
Remember that deveiopmentai stages have no cxact begmnmg or ending pnm‘t that

" can be readily identifed.

Realize that a Scout may be advanced in orne area of development (& g, cognitive or

physical) but not in another.
Set expectations that challenge the Scout af & level shightly above what they typically

demonstrate.

2. Children and youth are not small adults; they understand things differently and act for
different reasons than adults. If we assume that children see the world the same way we
do we are likely to become fiustrated by their inability to understand us or Listen to what
we say. It is also likely that they will become frustrated with us because we don’t appear
to be listening o or understanding them. To assist us in dealing with this issue we can:

4.

h.

Attemypt to understand Scout behavior from the perspective of the Scout rather
than the perspective of the adult leader, Ii is easier for us as adults to broaden our
perspective becanse we have been kids before. Scouts have never been adults and
may have a more difficult time understanding our perspective.

Provide explanations when possible for your requests and methods.

Allow Scouts the opportunity to be unsuccessful. As long as danger or zisk of tmjury
is not readily apparent, let Scouts try out their ideas. Scouts learn well from
experiencing the consequences of their own decisions in both the positive and
negative cases.

Repeat back to Scouts what you have heard them gay to make sure that you have
accurately understood ther.

Ask them to repeat back what you have said,

(Get used 1o repeating yourself.

Remember that kids are likely to remember the first and last things you sard.
Consequently, limit your directions to two items when possible.

Ofier kids options/choices whenever possible.
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B. Scouis need the following from adults:

(WA

Respect-Demonstrating respect to Scouts shows them how to respect others.

To be listened to-Lot Scouts know you are listening by inteacting with them in

a cpoperative manner.

Concern-Adults can show concern by being available, by allowing Scouts

the opportunity to experience success/failure, by supporting them and their decisions, and
by helping them process through difficult times. _

Tp learn to care for others-By modeling concern for others, adults teach Scouts

how to do it themselves.
To learn to solve problems-In order to be good prpblem-solvers, Scouts need to

have practice engaging in the problem-solving process.

C. Scouts need to be associated with adult leaders who possess good comumunication sldlls.
The following is a list of some of those skills that may be helpfal:

L

(W]

" Qualify Your Opinion-Letting Scotts know that ani idea or thonght 1s just an opinion
allows them the Freedom 1o make judgments about that opinjon. It lets a Scout take your
snformation and use it to build on His own idea or to reject it in favor of another. Mauy
times Scouts take what adult lecaders say as some sort of higher truth when it really is an
opinion or a preference. By qualifying our own opinions we allow Scouts to develop
their own ideas, opinions, and belief systerns.

Exchange Information-Talking with Scouts is a two-way process that involves an
exchange of information. This means that adults will have an easier time understanding
and delivering their message if they allow the Seouts to be actively engaged in the
talking, plauning, and decision making.

Suggest-Rather than always having to provide the comrect methodology or solution, it may
be more beneficial to suggest ideas to Scouts. This allows Scouts to develop their own
solufions. Suggesting is a too] that guides Scouts in a direction that they really need.
Listen-Cood listening involves really trying 1o understand Scouts at them level. |
Maintaining good eye contact, geiting down at their level physically, and focusing your
attertion on the specific individuals involved are all qualities of good listening. ‘When we
listen well, Scouts know that we have talen the time to hear thern out and help them cops
with whatever issue is conceroing therm.

Summarize-At the end of an interaction with a Scout, swnmarizing what was said is an
excellent techmique that provides a ruutual nnderstanding check. The summary worlks for
both the Scout and the adult leader. Misconceptions can be cleared up af this point which
allows all parties the opportunity lo claxfy, restate, or alter their plans.
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D. Providing a Safe Haven for Scouts where they ave emotionally secure is a necessity within
Scouting. We need to make sure that they are protected from name-calling, msults, and
physical violence and we need to communicate that intention to them. We can do this in

several ways:

1. We can refuse to tolerate any kind of inappropriate put-dotwns (Zingers), name calling, or
physical aggression. Though these fypes of activities are difficult to prevent there are
some things we can do to improve the situation.

a.

Scouts look to adults to establish appropriate standards of conduet. If put-dewns are
modeled to them, they will view this as behavior that is acceptable. It is therefore
important for adult leaders to model behavior that is respectful of all involved.

When name-calling occuts, adults can take the opportunity with Seouts to explore the
impact of these verbal exchanges. Asking how the “name calling made the task get
completed more efficiently?” or “how the put-down was effective in building positive
relationships?” are examples of how an adnlt can engage this exploration.

- Though instituting a rule that prohibits verbal/physical aggression may not eliminate

the problem, it may assist in reducing it.

Provide an explanation for the no put-down rule that includes:

1.) The purpose of put-downs is to make ourselves fee] better at someone else’s
BXPOnSE.

2.} Name-calling typically serves to breakdown relationships as opposed improving
our interactions with fellow troop members.

3) Verbal aggression tends to make the job more difficult to commplete.

4.) We need to promote each other if we want our colleagues help and support.
Putting them down serves to sever the relationship.

Have Scouts practice offering positive comments about each other following episodes

of verbal ageression. At Many Point we call these “Anti-zingers” and they can be

effective in reducing verbal aggression.

2. We can communicate our acceptance of youth through expressions of concern for them
and by showing appreciation for them whenever possible. The following ars some
suggestions for commundcating this concern o Scouts:

a.

Provide encouragement for thern as they attempt new challenges. Encouragernent is
what we do as an attempt is being made. Telling a Scout that you “believe” he can
accomplish a particular task is ove of the most motivating tactics an adult can nse.
Model behavior that lets Scouts know you are approachable and willing to talk n a
supportive manner, _

Anticipate difficulties and assist before litle problems become big problems.
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E. Servant Leadership- Service to others is the uttimate outcome of Ethics in Action.

1.

A seyvant is someone:

a.
b,

Who makes sure that other people’s highest priority needs are being served.

Who nnderstands that helping others fulfill their needs often allows personal needs {o
be metl.

Who mderstands and ives by the “Golden Rule”.

Uses his/her talents to assist others.

2. Good servants make good Jeaders because:

-

2.

a.

b.
.

d'

a.

b.'

|

They look out for the needs of others.
They consider the impact of various decisions on others as well as themselves.

They act in the best interest of the group they serve.

They 1éad in a positive direction

We want Boy Scouts to be servant Jeaders because:
Tt encolmages positive growth in others.
Tt provides an example of effective leadership.
'G;fving' 1o and caring for others responsibly allows for a certain amount of personal

- gratification.
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1. USING INITIATIVE GAMES AND CAMP ACTIVITES AS ETEXCAL TEACHING

A.

TOOLS.

Initiative games are games with a purpose. We use these activities to promote ethical and
character traits within the Scouts/troops themselves. Though all camp activities are designed
to provide a challenge and to be fup, there is a preater purpose and lesson to be learned from
each opportumity at camp. It is up to us as adult leaders to beip bring those concepts Inio the

" open so that Scouts can actually cope with them in a guided manner. If we do not talk about

these important ideas, Scouts will be left to figure them out on thelr own. Some sample
initiative games and camp activity summaries are included in the appendix section of this
manual. -

Using Games and Sldll Events- Here are the steps you might consider in using games or
Scout skill events with your troop.
1. Be Prepared

a. Familiarize vourself with the activity you have chosen. Know how the game is
played, what the objectives are, and how 1ts parts lead to the learning objective.

b. Play a strategy ahead of fime so you can help your Scouts if they get into tronble with
the game. '

. Fisure out space and equipment requirements.

d. Think abowut sorme questions you can use in reflecting following the activity. You may
want to jot down sorne notes. That way each activity has a few questions to get you
started.

2. Present the Game :

2. Make the miles clear. Be sure the Scouts understand the problem they must solve or
the skill 1o be learned before they begin. Fmphasize that there should be no put-
downs or harassment during the activity. '

b, Stand Back. Let the Scouts solve the problem themselves even though you may kaow
a better solution. They will leamn the most from the experience if they waork it through
on thelr own.

c. QObserve. Look for processes that help the group accomplish the taslc TLeadership,
decision-making, planning, effective following, and evahiation. Note processes that
help relationships i the group: encouragement, eXpressions of concern, Hstening,
soliciting ideas, building consensus, and Lrust.
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. Observation of Group Activities- In observing a group, there are some processes you can.
look for that will help you in preparing to lead a reflection, to process an experience, or o
evaluate the group effectiveness.

1.

[a%]

Processes that help accomplish the task (Getting the job done).

a. Leadership: Who were the leaders and what made them one?

b. Decision-making: How did decisions get made? What was the process?

o. Planning: Did they prepare adequately before they started? How did they do it? Did
the plan need to change? Were alterations made? \

4. Fffective following: In what ways were people followers? What aze the characteristics
of & good follower? Whyfwhen do pecple need 1o be good followers?

o Fvaluating progress: Did group members evaluate how they were doing during the
activity? How did they evaluate? How did they usc that information to help the

process?

Processes helping relafionships in the group (Keeping the group together).
a. Fneouragement: Were group members supportive? How did they show their
encowragement?
b. Bxpressions of Concern: Did the group members express concern for the emotional
and physical health of all the members? How did they demonstrate their concern?
Listenine Skills: What listening skills were used?
. Soliciting Ideas: How did members actively encourage everyone 1o contribute to the
evertual solution? '
e Buildine Censensus: Did members fry to get everyone conpmitted to the
eventual sohition before trying 1t?
£ Trost: Did members trust each other? How? How did they show their trust”
Why is frast important?
Equal Participation: Were tasks shared equally? ‘Were all members included
i the activity?
h.  Approprate uses of pover and influence: Did people use their power i
ways that worked well in solving the problems and in respecting fndividuals?
What kind of power did you see?
L Willingness 1o disaszee: ‘Weze people willing to disagree? Why or why not?
Why is it important to be able to disagree?

P
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. A Model for Reflection- It is through reflection on the activity that most learning takes place
for those involved. The reflection gives participants the opportunity to process and think
about what they did, review things that went well and explore actions that need improving?
This section will give you an easy reference about bow to do reflections in the field. The
“Fow To” section gives you the “Rules for Reflection” and the general “Nuts and Bolts” of
reflections. The other section gives sample reflection questions for the different topics, e.g.
Planning, Leadership, Etc. Apain, this section is meant only as a reference and ot as a
substitute for Ethics in Action training.

1. Reflections Are:
a. Obsarv&ﬁén of the Group

1). Watch the group during the activity.
2). Build your questions around your observations.

b. Actively Listening 1o Everyone in the (roup
~ 1). When the Scouts feel that you are listening, they will want io share their thoughts
and feelings with the group.
2). Not being listened to alicnates a Scout from the group.

¢. A Safe Situation for Personal Expression of Individuals
1). When the Sconts feel safe, they will be more comfortable and they will learn more.

2). When the Scouts are Icarning while having fim the activity has succeeded.

d. There to Eosure that the Poiat of the Activity is Made Clear
1). Bcouting is a game with a purpose.
2). We need to tali about that purpose so that Scouts can grasp these concspis.

2. How to e a Reflection

a. Ground Rules
1).Sit in a eircle.

2). Everybody raises their hand when they want to speak.
3). One person speaks at a time.

4). Everyone listens to each other’s thoughts and 1deas,
5). A reflection, Iike 2l] of Many Point, 15 a4 Sale Haven,

6). No “Zingers” {(Put downs, Name calling, etc.).
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b. Facilitate
1). Do not run the reflection, let Scouts find the answers for themselves. If you

describe what you saw during the activity, be sure your comments don’t stop the boys
from adding their own thoughts?

7). Talk as litfle as necessary. Help the discussion get going, then let the Scouts take
pver with imited gudancs from you.

3). Don’tcriticize. Reserve judgment about what the Scouts say and avoid criticizing
them.

4). Focus on the Scouts’ Bxperience, your experiences are your owr. Avold the
temptation to talk about your own experiences.

" 5). Be Positive. Have fun with the activity and with the processing section. Ity to
focus on the positive things the group did just as much, if not more, as the negative
things they did.

. Ask Thoushbt-Provokine Questions. The following types of questions are ugeful in
reflecting,

1). Open-ended Questions, avoid questions that can be answered with yes or no.
“What was the purpose of the game?” “What did you learn about yourself?”

?). Peeling Questions require Scouts to Teflect on how they feel about what they did.
“How did it feel when you started to pull together?”

3). Tudgment Questions ask Scouts to make decisions about things. “Whar was the
best part? " or “Was it a good ideq?”

4). Guiding Questions steer your Scouts toward the purpose of the actvity and keep
the discussion focnsed. “what got you all going in the right direction?”

5). Closing Questions help your Scouts draw conclusions and end the discussion.
FFhat did you learn? ' or "What would you do differently?”

Reflecting on an activity should take no more than 10-15 minutes. The more you do it, the
casier it becames for both you and (he Scouts. Remember that the value, and “values”, of
Scouting often lies beneath the surface. Reflection helps you insure that these values come
through to your Scouts.

¢
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IV, REFLECTING ON CAMP ACTIVITIES:

Camp program activities provide excolient opportunities to use the reflection provess.
Virtually everything a Scout does at camp has the potential to teach a larger concept. Those
hidden purposes behind the cutdoor program are what we are really irying fo get at. The
following pages provide a detailed analysis of several activities and how they can be
adapted to the reflection process. Bach activity is broken down info areas that an achalt
leader should look for while the activity is going on. Foliow-up reflection questions are
then provided to explore the activity. As a facilitator of the reflection process, you can use
these questions as your guide but are under no obligation to use all of the questions. liis
better 1o let cach experience guide you in your questioning. «

i1
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COQEING/CLEAN-UP

Menliime behavior ind action provides an excellent apportunity 1o waich Scouts engags in teamwork, cooperation,
problem-solving, and responsible behaviors. When things are goiog, well, there are plenty of examples of these
qualities to explore within fhe reflection process. As the process breaks down, however, a prime opperfunity to
explore the breakdown of these same concepts avails itself easily. Name-calling, putdowns, avoidance of
responsibility, and ineffective problem-solving may all be present. Care should be taken 1o observe the behaviors of
the Scouts during the activity. Taling notes on who did what during the meal may also be helpfil in remmding you

what happened as you enter in {o the reflection process.

A. OBSERVATIONS: Here are some things to watch for as the activity is going ou:

1. Demonstrations of Taking Rasponsibiiity:
o Is there a duly roster posted?
b. How are various jobs assigned?
¢. Were jobs assigned in a falr manner?
d. Did Boouis do their assigned jobs? .
e. Did Scouts respect the equipment and put i away appropriately?
f Who did the majority of work? '

7. DPemanstrations of Cooperation:
a. How did the patro] members work together?
b. Did Scouls speak kindly to one another?
6. Were putdowns frequent?
4. Were there arguments?
e. Did each member know his job and/gr help others learn theirs?

3. Probiem-Sclving Processes:
a. What did patrol members do when things did not go well?
b. How did various Scouts assert their power?
c. How did Scouts access help when they needed assistance?
d. How did Scouts respond when the process 4id not improve?
e. Did fellow Soouts offer assistance to their collsagues?

4. Displays of Teamwork:
a How did Scowts conmnunicate with each other?
b. Did Scouts support each other when problems ocourzed?
£. Were there offers of encomragemnent expressed dming the task?
d. Were patrol mernbers patient with gach other?
e. How were disagreements solved?

5. Dispiays of Emotion:
a. What emotions were sxpressed during the process? (B.g., frustration, urgency, auget, complicency)

b. How were these emotionz expressed dudog socking and clean-up?
¢, How did Scouts react when they got assistance/abandaned?

d. Way there a.sense of fuirness present?

e. Did resentments develop between meishers of the oop?

12
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B. REFLECTION: These are some sampie reflection questions that you can nse to talk about this activity with
your troop following cooking and cfsan-up. Do not hesitate to explore areas further if you think there is a bigger
concept or lesson to be learned. Remember, you are rying to help the Scouis learn something from their experience.

1. Opening questions:

a.
b.
G
d.

How did cooking & clean-up go today?

Were you abie to get things done on Hme?

How did the food taste?

Did anyone miss an activity becauss things were not dons on time?

2. Questions that explore responsibility:

TOEER e po oo

Mo oo

Did everyosie somplete bis respensibilities for this activity?

How did vou know what you were supposed to do? :

‘What happened when others did not complete their job? N

How do you feel when others do not meet their oblipaticas to the group?

What happens to the eptire group when individuals do pot do their jobs?

Are there ofher examples of times when individuals bave not completed their responsibilities that saused

difficullies for others? What are they?

Questions that explore cooperation/teamwork?

a.

rrpEmhe po oo

How well did you work together today doring the meai?

What worked well?7 Why de you think & went wall?

‘What did not work so weil? Why?

How did vou orgamnize your teamwork?

Why s teamwork so important?

“What can you do in the fitture to fmprove your teamworle and cooperation?

How were peopls treated during the meal?

Were there putdowns and name-callmg?

How did that help get the job done?

What can we Jearn about cooperation during clean-up that we can use during other things we do.

Problem-salving guestions:

Bow did you handle problems when they developed?
What did you do when you got smck?
How did you go about getting around ohstacles?

. How did your plan change as you progressed?

What does that tefi us about plaoning?

What gther sittations have you encoustered recently that involves plagning?
‘What happens when we don't plag well?

‘What are the advaniages of having a good plan?

What will you do differeatly at the next meal to make things more efficient?
What are the tngredients to successful meal preparation aud cleag-up?

Questions that cxplore cmotiens & larger lessons:
a. What were some of the feslings you experienced when things were going wellnot so well?

Was anybody puidewn or picked on?

How does it feal when you are singled ont?

How did the putdowns help get the job done?

How did it feel when yon got the job dune 1n 2 reasopable amount of tiwe?

What can you kearn from this experience that might ielp you cope with other challeages that you will
face.

What can we learn from cooking thal we can use when we lice these other challenges?

13
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CLIMBING TOWER

This is an activity that is uniquely swited for reflection and can be led by av adutt leader followmg a climbing

session. Climbing offers all of the best in terrns of generating emotions, group processes, conquering fears, and

accomplishing a challenge. The best time to do the reflection is immediately after the climb, thongh it can be done at
a later time if circnmstances dictate. Care should be taken to observe the behavicrs of the Scouts during the activify.
Taldng notes on who did what during the climb may also be helpful in reminding you what happened as you enter in

to the reflection process.

4. OBSERVATIONS: Bere are some things {0 watch for as the activity is going on:

1. Demonstrations of Taking Respounsibility:
a. Were Scouts accepting respoasibility for the Hves of others?
b. Wers Scouts making sure that ther troopmates followed the rules?

Demogstraficns of Leadership:

Which Scouts helped otfhers get their eqaipment on correstly?

Which Scouts assisted others in selecting a climbing route?

Did some Scouts offer encouragement more than others?

. Who were the role models? ) _

Was fhers evidence of poor Jeadership? E.g., encouraging Scouts to break rules, name-calling,
distracting others, excluding some Scelts.

}-J

P RSO

3. Problem-Sclving Processes:

How did Scouts plan their routes?

. What did Scouis do when they got stuck?

Bow did Scouts respond when they fell?

After a fall, did Scouts repeat the same procedure or did they alter the plan?
Did fellow Scouts offer assistance to thew celleagues?

o pp o

4. Displays of Teamwork
a. How did belayer and climber communicate?
b. Did other Scouts suppact the climber verbally?
c. Did fellow Scouts cheek haresses and helmets before climbing began?

5. Displays of Emotion: _
a. What emotions were expressed before individual climbers made their mitial move? (E.g., fear,
excitement, confidence)
. How were emotions expressed during the chimb?
Heow did Scouts overcome their fears/anxetics ooee they began slimbing?
When the climb was completed, how did climbers react?
How did ¢limbers who did not reach 1he top respond to their experiencs?

S R

B. REFLECTION: These are sore sample reflection questions that you ean usc to talk about this activily with your

troop following the climbing wall agtivity, Do nothesgtate to explore areas further #f you thiok there 15 & bijger

concept of lesson fo be lewmed. Remember, you are frying to help the Scouts learn something from their expericace.

1. Opening guestions:
a. Did youlave fim op the tower today?
b. What made i Ton?
¢, What was challenging about the ctimbing tower?
d.  Why arc challenges fun?
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2. (yuestions that explore yesponsibitity/Trost:

a
b.
C.
d.
&

£

3@

R -

How did yon take responsibility for others in the group?

How does your atlitude change when someone else’s safety is in your hands?
When you were climbing, did you frust the belayer?

What made you trust or not trust fhem?

Howr do you build/eam trst?

Why is trust so Important in Sconting/1ife?

uestions that explore fsadership?
Who were our leaders today?
‘What made thern leaders?
. What did thay do that made them easy to follow?
When is it wise to be a follower?
‘Why do we sometimes need to be good followers?
Was thers any evidence of poor leadership?
How does it feel when g leader abuges his/her power?

4. Problem-sclving guestions:

Homrhe e g

Q
.
b
c.
d
e
L
E

Q
i 9
b.
C.
d

=

L.

How did you decide what sids to go up?

‘What did you do when yon got stuck?

How did you go about getiing arcand obstacles?

How did your plan change as you progressed?

What does that tell us about planming?

What other situations have you encountered recently that mvolves planning?
‘What bappens when we don't plan well?

‘What are the advantages of having 2 good plan?

uestions that explore feamworl:

. Did you have to waork in teams during this activity?
. What are some examples of teamwork for this activity?

How would you tate your teamowork on a scale of 1 to 37

. Where did tearswork help you?
. ‘What makes for good teamwark?

Were there instances where teamtworls broke down?

. 'What is the effect of femmwork breakdowns on the completion of a task?

aestions that explore emotions & larger lessons:
What were some of you thinking about before you began to climb?
Was anybody unsure of themselves or maybe a liltls hightened by the climb?
What about the climb was scary? .

. How did you overcome your fear?
. How did it feel when you got [o the topr of the tower? _
What can be teurned from tis experience that might help you cope with other challenges thit

you will face in the future?
What did you learn abowt yourself from making the chunb today?

Is
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B. REFLECTION: These are some sample reflection questions that you can use to talk about this activity with your
troop following the sail. Do not hesitate to explore areas further if you think there is a bigger concept or lesson to be
fearned. Remember, you are frying to help the Scouts learn something from thelr expensnce.

1. Opening questions:
a. Did you have fun sailing today?
b. What mads it fun/oot s Ain?
c. ‘What was chalienging about sailing?
d. Why are challenges fun?

1

Questions that explore Responsibility:

How did you take responsibitity for others today?

What else were you responsible for during the safling activity?

How did you do at taking care of these itams? : .
Were there times when people behaved in an irresponsible manner?
How.did that impact on others and their ability to be sugeessfil at sailing?
Did anybody abuse the equipment?

How will that affect fture atfempts to sail by others?

‘Whez you had difficulty sailing, did anyone help you? Who?

Did you ask for help? Why/Why Not?

Why iz 7 difficudt to ask for help?

TRER M pe P

3. Questions thai explore Cooperation/Teamwork:
2 How many of you would rark youm tsamwork as strong today? |
What made # work for you?
‘Why did you need to cooperate in order 1o be successful an the water?
‘What were some of the challenges you faced that required you to work together?
‘What might have happened had you not worked topsther?
What are the aspects of tearpwork fhat allow us to get things done maore effciently?
Who bad a conflict today while in the boat? What happened?
How did vou resolve the conflict?
If the conflict comtinued, how did that influence your sail?
What could you have done differently to improve your sailing experience i terms of teamwork?
What other things do we do in camop that mvolve cooperation and teamwork?
How can we uge this experience to enhance the development of teamwork in the fiturs?

ERTHPR S e o

{uestions that explore Probiem-Solving:

a, What loud of problems did yon encounter today while sailing?

b. How did you solve this diffienliy?

c. What was your plan of aitack before you started?

d. How did you alter your plan?

&, How may of vou knew what you were doing at the begianing?

£ Ts it difficudl to sail when you do not know what you are doing?

£. How could you bave made Unings sasier for yoursel?

b Do you ever do things withowt thinking or knowing what you axe doing?
i. How does that work oul for yon most of the Hme?

j. What might be o better way of going about epgagging in new attivitics?

5. Wrap-up gueslions:
. What did you learn abowt yoursell from this sailing adveninre?
b, When you encounter clialleages i the future, what can you nse from tis expstience that will help youn
congquer the event?
What did yvou learn about naltire’s forces today?
What makes i difficalf fo hamess e power of nature?
Fow well did you deal wil, nature’s will todey?
What are some things to keep in mind whea you have to cope witly the forces of nafure thet you leamed

me oo

today?
17
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SAILING

Sailing is an excellent activity that incorporates teamwork, cooperation, sldll, and fear inio one activity, Itis
wonderfully suited for reflection as a result. Watehing Scouts strggle with nature’s engine requires that they worl
together in an attempt to accomplish what appears to be a relatively simple task. Carefiil observation of their effort,

_however, reveals that if may not be that easy. Arguments may ensue, boats may swamnp, the wind may shift, and
cresmates may panic which provides the stage for fmportant lessons to be learncd. Reflscting with Scouts after this
experience can allow them to explore the difficulties of taming nature’s Torces as well as conquering fheir own fears.
Reflections san be done with individual teams or with the group as a whole.

. A. ORSERVATIONS: Here are some things to watch for as the activity i¥ going on:

1. Demonstrations of Taking Respausibility:
a. Did Scots respect other boats and not sail in their path or collide with them?
b. ‘Was equipment respected and put away appropriately?
¢. Did crews refurn to the beach when called in?
d. Did older Scouts help younger Scouts get sterfed?

2. Demonstrations of Cooperation:
a. Were Scouts accepting Tesponsibility for setting up their boats to sail?

b. Did each Scout take arcle in crewing the boat?

c. When things got intense (capsized boat, difficulty sailing the boat In certain c’ﬁractmns} did
crewmiembers blame their partner for muistakes?

d. "What did successful teams do well?

e. Did anyone step forward a5 lsaders?

3. Problem-Selving Processes:

a. How were sailing parmers chosen?

b. What happened when Scouts strugeled?
How did Scouts access help whils sailing?
What did crews do when the wind shifled?
How did crews plot their covrse?

oo

4. Displays of Teamwork:
What was the commimication process Hke between crewmates?

Were there nnmerons putdowns and arguments during the sail?
Was there an offer of encowragement io sailors who struggled?
Were partners patieat with each other?

Drid Scowds manage their dutizs?

Did partners sxchange jobs?

e e o

5. Displays of Emotion:
a. Did some Scouts appear scarcd at thmes?
b, Was there clation or excitement during the sail?
¢. What did Scouts do when fustrated or angry?
d. Who wers they fustrated and angry with?

16
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CAMP EXPERENCE REFLECTION

“[kis Tefiection is designed to assist in analyzng a troop’s weel at camp ir ovder to make sense oul of the
outdoor experience, Canoeing, sailing, climbing, shooting sports, swimming, merit badges, hilking, and the
Test of the activities at Many Point are fun o say the Jeast, yet there is a larger message imbedded in the
programs that we often miss. These experionces by thernsetves do not necessarily lead a boy to become a
better leader, a stronger tean player, an enlightened problen-soiver, a mare confident nsk-taker, or & more
sompassionate friend. Rafher, the program opporirmities at camp provide the velicle for these character
traits o manifest themselves. Without some assistance, however, the Scouts may never Tealize the trus
purpose belind these opportunities. Taldng some {me at the end of your stay at camp to see what can be
leatned is an cxcellent chance for the troop to eollectively relate and Jearn from their encounters at Many

Pointt,

Step Omne: Watch Scouis during the week at camp and make some mental or Wwritten notes on what was
going well or nor so well for them. Look at specific activities and watch for examples of the following:

1. Positive/Negative Teawrork: Climbing Tower, Sailing, Canoeing, Swimming, Clean-up, Cookding.

2. Positive/Negative Leadership: Schednling, Organizing Activities, Demonstrating Skills, Listening.

3. Positive/Negative Trestment of others: Encouragemnent, Mame-calling, Consensus, Conflict Resplution.

4, Scouts having Fun: ¥Yirtnally any program area or actvity.

5. Scouls Struggling with tasks: Swimming, Boating, Chmbing, Archery, Merit Badges, First Class
Adventure. :

Scouts taking Risks: Tron Man, Swim Qualification, COPE, Satling, Mils Swim, Climbing’

Snccesses that were Challenging for Scouts to achieve: Note mdividual Scout differemces.

8. How Scouts dealt with the Lack of Success: Tried Again, Anger, Gave-up, Anglyzed Problem Sought

' ) Help.
9, Flow Scouts Eacouraged each other: Look for posifive and negative examples.

o

Step Two: Review your notes and pick out three or four events that yon believe are worthy to talk sbout

case your Scouts are mitially reluctant to talk. Having examples ready fo got them thinking about the week
will often times get & group talking.

Step Three: As you talk eboit the evaats of the week to make sepse out of it a1), use the Tollowing
questions 1o help direct the discussion. Some possible responses are listed to assist with the process.

1. CHALLENGES/PROBLEM-SOLVING:

a. Did you bave fin at camp this week? Yes/No

b. What was your favorite/least favorite activity? Suilug, climbing, ete.

¢. What did you like/diskike about 1t7 “Tt was clallengiog”, "It was coot”, It was something I didu’{
vk | eould do”, 1 fuiled at 7, *“We won”™.

d, Wiy are “challengiog” activities fun? * We get 1o work togethuec, “F madkes us try harder to
accomplish the task™, “It forces vs toke chances™, “Tt feels good to mastor diffienlt fsks™, “1 like to
find ont what } & capable of”. }

e, How does it foel when yon experience snocess? “Great”, “Awesome”, O top of the world”.

£ Whon we are 1ot snecessfud, hovw doos it feel? “Drisappoinled”, “Angry”, “Delpated”, "More

deterrnmed”. :
Is Fehure bad for us? “Yes 7 makes me want to give up”, "No, It gives me a chance 1o learn
new”, “It motivates me to iry hacder next time™, * It helps me woderstond my bmits™,

somaething
v with 2 carep activity? “Tred hacder”, “Gave-up”
3 Y 34 , P

L. What did you do when you experienced diffoul

“Got sorme help”, “Figmred gul what T was doing wrang".

What are gorne challenges that we may fice oufside of canip that may be diffcnlt? “Schoal”,

“Drugs”, “Poer groups”, “Parents”.

Wit can e leamn from the challenges foed ab Many Point that wili help vs deal willy these other

chiallenges? “Working ingether raakes tasks easier”, “If T slick with something § cue eventually be
18
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suceessfil”, “Vosing or failore are not the end of the world, I get to try again™, “1 am not always
Fght®, *T gam trust myself to make good decisions”, T don’t always have to go along with the group”,
“T'm strong enough to stand up to peer pressure”, * Peer pressare can get me to do things that 1 know
are not good for me™,

1. LEADIRSHIP:

b,

5.

a.
b.

Who were the leaders this week? )
What are some examples of thelr leadership efforts? “Helped yonnger Scouts”, ¥ Showed us how to
do staff”, “ Scheduled our week™, “Listened to our ideas”™, “They were [air”.

‘Why wers they the leaders? “SPL”, “Older”, “Fair”, “Listened weil”, “Treated us with respeel™.

What maekes a pood leader? “Listens to everyone’s ideas”, Y gtz others lead sometimes™, “ Mo put-
downs®, “Good 1deas®, “Fair™.

Do pood leaders need to be good followers?

Why do they need 1o be good followers? “Naobody can know everything”, “Gives others a chancs”,
“Provides experience for future Jeaders™. : _

When yob are in 4 leadership position in the firture, what are some things you can remember from
what you learned here that will make you into a betier leader? “ Listen to everybody”, Don’t act like

a Jmow-it all*, “Let others have a chance™, “Be fair”.

TEAMWORK/PLANNING:

ja

Were there some activities you participated in this week that required teanwork? “yes/no”

| What were they? “Sailing®, “Canoeing”, “Climbing”, “Swimming”, “Clean-up”, “Canp set-up™

Why was teamwork jmportant Tor these activities? “Without teammwork the job is harder/impossible”,
*It makes the job easier”, “Clean-up tekes longer™, “Work is mors fim”,

How would you rate your teamwork on 1-10 scale?
What worked well? * When we assigued everyone a task™, “When sveryone knew the plan”, “When

everyone had some fmput”. ]
What are some things that you did that made effective teamwork difficult? “Name-cailing”, “No

plan” “No one Lstening”, “Lack of communication”. )
How can you improve your teamwork in fhe firhire? “Listen to each other”, *Da our jobs™, “Have 2
plan”, “Do not cut zach other down™, “Build each other up”,

TREATMENT OF EACH OTHER;

a.

Do vou feel that you were treated fairly this week?

Give examples of when you wers/were not treated fairly? "I got to do the activities I wanted”, “I was
listened to”, “ I got to help plan”, ‘1 got put-down”, *I was ignored”, “No one listeped to mty mput”,
¥l had to do all of the bad jobs”.

What made this treatment unfair? “Others got out of wozk they were supposed to do”, “T did not get
10 an activity because T bad {o do extra work?, “Ihad to clean-up somecne else’'s mess”, “1 paud the

consequence for another’s bad decision™.

. How docs it feel when we are eated npfairiy? “Put-down™, “Discounted”, “Angry”, “Unimportardt”,

What can we do in the Tuture to promote faimess? “f jster”, *ise duty rasters”, “plan”, “Get ideas”,

“Help cach other”.

Did anybory get put-down this week?
How does it ferl when you get put-down? “Demoralized”, “Diskiked”, “EBmbarrassed”, “Sad”,

“Angry”, “Inferior”, “Hopeless”.

. How do pat-downs help? “They don’e’, “They make -r]ajngs'wume", “They distract us”.

Why do we use them it they make us fec] bad, destroy leamwork, and make the accuser fee] better at
the expense of others? “We don’t kuow any other way”™, ™ They started it”, “They need to know they
did something wrong”, *“They kmow I was kidding”, “Everyone does iF", “It malces e feel belter™.
What might be a better way of dealiog with each other? “Encournge”, “Look for the positye”,
“Help people who stropgle”, “Ask for idsas™. '

WRAP-UP: ) )
a, What are thres things we leamed at camp that can help ns become 2 batier troop m the future?

b.

T'm geing to go around the circle and have each person tell me one goad thing aboat being o member

of this froo).
19
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VL SAMPLYE INITIATIVE GAMES- The following pages provide you with some games and
activities that are easily adapted for nse at troop meetings and campouts. Equipment
requirements for these games are minimal and they provide opportunilies to explore various
character aspects. '



- - ||1—'\|"r"l"}'JH1! T
2% e

BLIND SQUARE

Adapted from COPE *

Objective:
To form a geometric shape with a 50 foot loop of rope.

Procedure:

Gatherthegroupintoa large circle. Place the loop of rope on the ground
inside of the circle at the feet of all of the participants. Tell the groupto
blindfold themselves, then pick up the rope. When the group is ready
tell them to form a perfect square with the rope. When they think they
have succeeded, have them remove their blindfolds.

Rules:

+ - Bach participant must hold onto the rope with at least one hand atall

times.
- Blindfolds are to remain in place until they feel they have completed

the figure.
Variations:

- Havethe group form different shapes (e.g. triangle, figure eight, etc.).
- Have the group form the shapes without speaking either blindfolded
or not,

Processing:

Concepts: Handicap awareness, teamwork, cooperation and cominu-
nication.
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BUMDP

Adapted from YES and CC

Objective:

In teams of three, to throw, catch and ther
transport a knotted towel fifty feet.

Procedure: '

e H '
Break the group into sets of three. One personis the thrower and stands
20-30 feet away from the other two, who are catchers. The thrower
tosses the towel using a lofty throw to the pair. The catchers should
stand facing each other about a foot apart. The catchers must trap the
towel between their upper bodies without using their arms. This
should be repeated until the towel is caught. . The pair must then
transport the towel 50 feet and drop it into a receptacle. If the towel is
dropped, they must return and do the throw and catch again, The pair
thenreturns with the towelin their hands and changeroles. Thisisdone
until all three have thrown the towel.

Ruies;
- The group may not use their arms, hands or shoulders.

Processing:

Concepts: Teamwork, cooperation, trust and self esteem.

You may wish to consider these questions as a starting point and then
let the discussion go where the group takes it.

- What did you think was the purpose of this activity?

- Which part was the easiest?

- Was it easier the second time you were a catcher?

- What were some good points of working with your partners?
What were some problems of working with your partners?
How did you deal] with problents?

What kind of feeling did you have during this activity?

(Give the group the opffon. fo fry the acfivify- q second Hme.)
Naterials: _

- Knotted-towel.
- Receptacle.
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- Youmay wish to consider these questions as a starting point and then
let the discussion go where the group takes it.

t

What did the group think the purpose of this activity was?

How did being blind make you feel?

Ask them to describe what happened, how well did the person
perform? Why?

How could they improve?

F

t

(Give the group the option of trying the activity a second time.)

- What happened this time that was different?

- Can you think of specific examples go when the group cooperated in
completing this activity? Explain.

- What did you learn from this experience.

Materials:

- Length of rope.
- Blindfolds for everyone. (Use neckerchiefs.)
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MONSTER

Adapted from YES and COPE

Objective:

For the group to forma monster capable
of movirng and talking.

Procedure:

The group is instructed to joint
themselves together to make a
moenster. This monster travels us-
ing both its hands and feet and it
also makes its own sound before
and after itmoves. The group must
form a monster that walks with one
maore leg than members of the group
and one arm less. (& group of 5
would form a monster with & legs
and 4 arms to walk) When the
monster is created, have it makea its
noise and move 20 feet or so, stop,
and make its noise again.

Processing:

Concepts: Problem solving, decision making and team work. Youmay
wish to consider these questions as a starting point and then let the
discussion go where the group takes it.

- What was the purpose of this activity?

- What skilis were developed by this activity?

- How did this process work for your group?

- What problems did the group have to deal with?
- How were they dealt with?

- How did you decide on the monster’s call?

- What did you leamn?

Materials:
None

23
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ALL ABOARD

Adapted from COPE

Objective:

Eor an entire group to stand on g (o by
two foot platform without anyone touch-
ing the ground.

Procedure:

Everyone in a group must get off the
ground and onto the platform. For
groups of 10-15, a two by two foot
platform is adequate. Use smaller or
larger platforms accordingly. Inorder .
to be counted as on the platform, each ..
participant must nave both feet off the ground for five seconds.

Rules: ‘

- Bveryonemusthave both feet off the ground, simultaneously, forbto
10 seconds.

Processing:

Concepts: Problem solving, teamwork, cooperation and trust.

You may wish to consider these questions as a starting point and then
Jet the discussion go where the group takes it.

. What was the purpose of this activity?
_ Did it seem simple at first? '
- How difficult was the activity?

- What made the activity go well or not?
- What things involved tearmnwork? .

- Did everyone want {0 cooperate?. -
- What did you learn from-this.activity?

- How did you decide what to do?

(Give the group the option o try the activity a second time.)

Materials:

_ Stable two by two foot platform.
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HEIGHT ALIGNMENT

Adapted from COPE

Objective:
For the group to align themselves according to height.

Procedure:

Instruct the group to blindfold themselves. When everyone is blind-
folded, tell the group to arrange themselves in a line according to height

without speaking,.

Rules:

- Noone may talk during the acti”{fity.
"~ Blindfolds must remain in place throughout the activity.

Variations:
Align accérding to shoe size, waist measurement, efc.

Processing:

Concepts: Communication, problem solving and handicap awareness.

You may wish to consider these questions as a starting point and then
let the discussion go where the group takes jt.

- What bothered you about not being able to speak?

- How did you communicate?

- Who became a leader?

- How did you decide to lead or follow?

- How did you know where to fit into the line?

- What did you learn from
this activilty?

(Give the group the option to fry
the activity a second time.)

Materials:
- Blindfolds

25
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ORDER OUT OF CHAOS

Adapted from YES

Objective:

Develop nonverbal communication in
carrying out a task.

Procedure:

The groupisblindfolded. Each memberisassigned anumber. Once the
numbers are given out, the members must line up in proper numerical
order without talking.

Rules:

- No talking is allowed.
- Blindfolds should remain in place until the task is completed,

Variations:

Line up by birth month, age, alphabetized list of objects, leave out
numbers (e.g. 12X 45X 7 X 9 10), etc.

Processing:

Concepts: Communication, problem solving, leadership and team-
wOork.

You may wish to consider these questions as a starting point and then
let the discussion go where the group takes it.

- What do you think is the purpose of this activity?

- What ways did you see to solve the problem?

- How did you try to communicate this solution?

- What examples can you give of riot understanding what someone
was trying to say? | | o

- How did you deal with any:frustration? =

- What kind of leadership came out of the group?

(Give the group the option to try the acitivity a second time.)

Materials:
- Blindfgids
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“WHAT'S THAT? SAY AGAIN.”

Objective:
To convey a message from one person to another correctly,

Proecedure:

Line up the group three feet apart. Instruct the group that a message
will be given to the person at the head of the line. Each person in turn
will hear the message and repeat it to the next persoh in line until the
message is at the end of the line. That person will repeat the message

aloud to the group.

Rutes:

- The message should be whispered to each person.
- The message may not be repeated by the teller.
- The rest of the group should remain still and silent.

Scoring:
The group is awarded two points for each correct word and five points
if the correct concept is conveyed.

Processing;

You may wish to consider these questions as a starting point and then
let the discussion go where the group takes it.

- How well did the message get passed?

- If the message didn’t go through, why not?

- What makes it easier to remember the message?

- What tricks did you use to remember?

- In what ways are communjcations important?

- What can happen when communication breaks down?

- What's the real purpose of this activity?

- When do people pass messages in real life, like school?

- What does the word gossip mean?

- Why do things get distorted or changed in a game like this or in life?

(Grve the group the option to try the activity d second tHime.)

23




Materials:

- A set of ten 12 word sentences.
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PLUTONIUM PORTATION

Objective:

To move hazardous plutonium in a safe manner to a safe place,

Procedure:

Explain to the group that a paper cup of plutonium capable of killing
3.75 million people needs to be maved to a safe place without spilling.
The moving must be done wearing protective garments and using the
transport device available. The transport device is a rubber band with
4 or 6 three foot sirings that are attached to the main rubber band with

smaller rubber bands.

Scouts are paired, and one scout will be blindfolded (the protective
garment). The non-blinded scout leads his partnertoastring. Then, the
entire group moves to the cup. Directed by their sighted partners, the
scouts slip the centered rubber band over the cup by pulling their string
to expand the band. Once the rubber band is securely around the cup
(which is filled 3/4 with water), the group must then pick the cup up
and move it 20 feef without spilling it. Once the group has completed
the task or failed, change roles.

Rules:

- Blindfolds remain on, no peeking,.
- Partners may only speak with each other.

Variabion:

- All Scouts are blindfolded and only one person directs their action.
No one blindfolded may speak during the exercise. -

Processing:

You may wish to consider these questions as a starting point and then
let the discussion go where the group takes it.

- Did you trust your partner?

- When you were blindfolded, what other senses did you depend on?
- What did you like best?

- What parts were frustrating?

Was the communication clear?

When something went wrong, who did you want to blame?

1
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- Were you able to work as a team and how did it feel?

- Are there any times in real life when something like this could
happen?

- What did you learn?
Maternals:

- Water, paper cups or foam cups.
- Rubber bands and string.

B —————" — Voo Counrtl—
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BLIND TENT PITCH

Objective:

To perform a simple task without sight or talking.

Procedure:

The group is given a two-person, or similar, tent. They are instructed
to pitch the tent properly, but they areblindfolded and told not tospeak.

Rules:

- Use weights instead of stakes.

Scoring:
Time needed to pitch the tent.

Processing:

You may wish to consider these questions as a starting point and then
let the discussion go where the group takes it.

- What skills were developed by this activity?
- What frustrated you the most?

- How did you communicate? |
- If you had to name one thing that helped you the most, what was it?

- What times in real life might you not be able to hear or see?
- Would you like to do this again to see if you can improve?

- What did you like best?
- How did it feel to not be able to see or talk?

(Give the group the option lo try the activity a second time )

Materials:

- Blindfolds.

- Two-person tent.
- Weights.

- Stopwatch.

12
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THE VENERABLE STRING BURN

Objective:. é::} i
2o

For a group to light a fire as quickly as possible (
that will burn through a string suspended }
18 inches over it. _ R
5§
Procedure: ,L“. s .

_ Tinder and kindling are gathered by the group after a starting signal. -
They then light a fire and build it until it burns through the string

suspended about 18" above the pit.
Rules:

- The group will receive two matches.
- Fires may not be raised off the ground.
- Fires may not exceed 12" in height.

Scoring:

- Time the event after the signal to begin. Use a stopwatch or a watch
with a second hand. '

- Subtract thirty seconds for each returned match.

- Subtract one minute if second attempt is better than the first.

Processing:

You may wish to consider these questions as a starting point and then
let the discussion go where the group takes it.

- What skills were developed by this activity?

What job did you do?

- Did everyone do their fair share?

What prevented everyone from taking part?

How did the leaders lead?

How did you group get organized?

What would you do differently if you could do it again?

(Gjve the group the option to try the activity a second tine.)

11

1

Materials:

- String.
- Wooden matches.

- Uprights for string.
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CONSERVE AND OBSERVE

Objechive:

Toincreasge and improve an awareness of the environment and obser-
vation skills. '

Procedutre:

The group is divided by the facilitator into four groups. They are
SCRIBES, SEERS, HEARERS, and FEELERS. There is only one SCRIBE.
The other three groups should be roughly equal. The HEARERS and
the FEELERS are blindfolded. When all this is done, the group is
mstructed to go out and observe as much as possible in five minutes.

The SCRIBE records all observations on paper.
The SEERS observe only what they can see.

The HEARERS observe only what they can hear.
The FEELERS observe only what they can feel.

Rules; ' P
- SCRIBES and SEERS must lead those blindfolded.

.- Only those observations recorded on paper are scored.
- The group must think about the safety of everyone.

Scoring:
The group is awarded one point for each different item listed,

Processing:
You may wish to consider these questions as a starting point and then
let the discussion go where the group takes it.

In what ways did you trust your guide?

How did that affect your participation?

- What problems did the group have?

How did you work around them?

What ways did you observe? -

How may this be different from the way you normally ohserve?

t

1

1
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e nthis At ion

- What do you think is the purpose of this activity?
- How do youthinkablind person ora deaf person would do with this
activity?

(Give the group the option to try the activity a second time.)

Materials:

- Watch,
- Paper and pencils.
- Blindfolds.
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Marny Point Scowt Cammp :"Ez.‘,hics' In Action Leader's Manual

RES OUI;{'CE_S: The following rescurces provide you with more games, activities, readings
id 1deas for integrating ethical processes into your troop program.,

Cowtails and Cobras IT: A Guide to Games, Initiatives, Ropes Courses, & Adventure
Curriculum: Karl Rohnke. Project Adventure, Incorporaied. P.O. Box 100, IIanmltamhdA

01936. 508/468-7981.

DELTA: Developing Ethical Leadership Through Action: Viking Council, Boy Scouts of
America, 5300 Glenwood Avenue, Minoeapolis, MN 55422-5192. 763-545-4550.

Everybody Wins: 393 Non-competitive Games for Young Children: Jeffrey Sobel. Walker and
Company, 720 Fifth Avenue, New Yorlg NY 10015, '

More New Games: New Games Foundation, P.O. Box 7901, San Francisco, CA 94120.

New Games For the Whole Family: Dale LeFevre. Perigee Books, 375 Hudson Street, New
York, NY 100614,

Quicksilver: Adventure Games. Inifiabve Problems, Trust Activifiss and a Guide to Effective
- Leadership: Karl Rohnke & Steve Butler. Project Adventure, Incorporated. P.0. Box 100,
Hamilton, MA 01936, 508/463-7981.

Kight, Wrone. or What? Probiem Solvine for Scouts: Viking Council, Boy Scouts of America,
. 5300Glenwood Avenue, Minneapolis, MN 55422-5192. 763-545-4550.

Silver Bullets: A Guide to Inifiative Problems. Adventure Games and Trust Activities: Project
Adventire, Incorporated. P 0. Box 100, Hamilton, MA 01936, S08/468-7581.

The Botiornless Bas Asain 2™ Edition: Karl Rohnke, Kendall/Hunt Publishing Company. 4050
Westmark Drive, P.O. Box 1840, Dubuque, 1A 52004-1840, 800-228-0810.

The Book of Virtue: William Bennett. Stmon & Schuster, Rockefeller Center, 1230 Avenue of .
the Americas. New York N'Y 10020,

The Moral Compass: William Bemett, Simon & Schuster, Rockefeller Center, 1230 Avenue of
the Amegicas, New Yok, NY 10020,

The New Games Book: New Games Foundation, P.0. Box 7901, San Francisco, CA 94120,

Ziplines: The Voice For Advepture Edueation: Project Advenﬁara, Incorporated. P.O. Box 100,
Hamulton, MA 01936, 508/4638-7981,







